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INTRODUCTION

Four steps to the professionalisation of pedagogy

/ T'd really like o do some reading
' and learw something vew again.
It's just that everything always
sounds so much easier in theory
fthan it is whew you're canght up
n things every day, having to
make decisions.

T +hink it’s good just to
step back from what's
going o sometimes

and look ot things from
a different awgle.

— ()

Four steps to the professionalisation of pedagogy

Introduction to working with phenomenological vignettes and vignette readings

Pedagogical work is very wide-ranging in nature. It covers
schools and early childhood education institutions; sup-
port, care and assistance for people of different ages with
a variety of expectations and needs; social work, youth
work and cultural activities; and operational and organisa-
tional contexts. There cannot be any single, overarching
approach to the professionalisation of pedagogy because
of the sheer multiplicity of activities and people involved,
be it directly or indirectly. In addition, all attempts to edu-
cate come up against the dilemma that systems theo-
rists Niklas Luhmann and Karl Eberhard Schorr (1982)
described as a “technology deficit”:" In education, there
is no linear, causal relationship between cause and effect,
which means that we cannot determine what those we are
addressing will choose to do with what we communicate.
At the same time, this is also the beauty of pedagogical
work. Just as we can never be certain about the outcome

1 All German quotations and the vignettes have been translated into
English by the translator of this handbook.
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of our actions or our work — because teaching, learn-
ing, educating, supporting, caring and facilitating are not
mechanistic processes — when we undertake pedagogical
work it is the encounter that is the focus of our interests,
understood by Martin Buber as the space ‘in between’
I'and Thou (cf. 2002: 12). According to Jiirgen Schiedeck,
this is where the risk and the gift of relationships are situ-
ated (cf. 2000: 70). Risk and gift because in the space
between people, things and the world, the threat of fail-
ure hangs over every success, and every failure conceals
within it the potential for success (cf. Peterlini 2016).

“When we teach, we place the success of our own actions
in the hands of others”, as Bernhard Waldenfels (2009: 32)
says, describing the open-endedness of educational prac-
tice. However, the potential of the art of pedagogy lies in
an understanding of educational practice as being exer-
cised in the spaces “in-between”.
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INTRODUCTION

Four steps to the professionalisation of pedagogy

Although eduation is an integral part of the hierarchies
and structures of power, it has the capacity to engage
with the other, to concern itself with the interactions and
relationships between teachers and learners, trainers and
trainees, educators and people being educated. This way,
the stranger’s hand to which we have entrusted the suc-
cess of our actions can give something back, in keeping
with an understanding of pedagogical work where teach-
ers are learners too (cf. Meyer-Drawe 1987).

The professionalisation of pedagogy, as it is understood
in this handbook and as it also encompasses issues re-
lating to the development of schools and pedagogical
institutions, is based on the kind of learning in which all
participants are continually ready to challenge familiar
and (what they presume are) self-evident points of view
through being open to new experience. Current models
of professional competence (see Cramer et al. 2020:
131ff.) of course tend to assume that education experts
continually review their stance, focus and the confidence
with which they act, build their professional skills and
knowledge and can quickly and confidently identify the
appropriate action to take on the ground. The phenomeno-
logical approach differs from this in its openness to the
surprising and unexpected, and this can be both irritating

and inspiring.

Being and Appearance - Husserl and
phenomenology

In formulating phenomenology, Edmund Husserl
broke decisively from the dominant scientific cur-
rents of the 20th century, turning away from state-
ments that expressed certainty about the world and
towards how we experience things. The phenomeno-
logical approach to pedagogy endeavours to cultivate
an attitude of openness to how educational activi-
ties unfold and what can be learned from them for
practice in the future. It focuses more on a “style of
thinking” (cf. Lippitz 1984: 5) than on new knowledge
or any specific method. To give an example, the ques-
tion of what learning actually is seems banal at first
glance.

8

But there are no conclusive answers here. Research
(which may emphasise education, socialisation, di-
agnosis or treatment depending on the discipline in
question) focuses principally on the issue of how
learning can be encouraged, guided, controlled or re-
quired, the role played by the senses and synapses
(classification of learners as auditory, visual or cog-
nitive), and finally, how to measure learning outputs.
However, even neuroscience cannot provide a reli-
able explanation of how learning takes place, how it
can be that something that was unknown suddenly
becomes familiar, or that someone who did not have
a skill suddenly becomes proficient. Phenomenology,
too, does not provide a definitive answer to the ques-
tion of what learning is, or to put it more precisely, it
does not even look for the answer. Phenomenologi-
cal inquiry is directed not at what things are, but at
how they appear to the human senses and - through
perception, experience, comprehension, understand-
ing and recognition - to the consciousness. For Kate
Meyer-Drawe, who draws on Walter Benjamin, one
of the idiosyncrasies of learning is that it cannot be
grasped (cf. Meyer-Drawe 2003: 509). The aha-mo-
ment of having learned something renders learning
itself intangible: “Now | can walk; I'm no longer learn-
ing.” (Benjamin 1980: 267)

CONTENTS



From a phenomenological perspective, education is an ex-
periential, discontinuous practice. In order to reflect on its
potential for professionalisation, and to learn from such
reflection, particular attention is paid to irritating, surpris-
ing and challenging aspects of sensory perception and
experience (cf. Agostini 2020: 15ff.). Learning and edu-
cational practice are seen as being interwoven and inter-
related (responsive) events (cf. Waldenfels 2002). Using
these events to practise paying attention encourages edu-
cational practitioners to be open to learning themselves,
“in contrast to the role they expect themselves to play as
teachers as a result of the way they have been taught”
(Schratz 2020: 135). In this context, the focus is not on
wanting to change the behaviour of pupils or learners or
on solving problems, but rather on gaining a broader per-
spective on what is happening and on the people involved.
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To this end, it also opens our eyes to seemingly insignifi-
cant moments in the learning process that speak to us
and impact on us, as perceivers. By this we mean that cer-
tain events attract our attention, draw us in, so to speak.
These moments are written up as vignettes (cf. Schratz
et al. 2012; Baur/Peterlini 2016). These are condensed
narratives that describe moments in the learning process
that might be irritating, prompt questions, or indicate a
problem or even a particularly successful outcome. These
kinds of moments can seem trivial and yet are potentially
significant; vignette readings are a method of interpreting
them. Work with vignettes and readings, which is at the
centre of the approach to professionalisation proposed
here, is not concerned with categorisation, optimisation
or problem solving, but with attending to the ambiguous:
“Vignettes make us pay attention and teach us consid-
eration for others, for things and care for a world that is
bringing itself into being.” (Agostini 2020: 37)

This handbook, therefore, which was developed in the
context of the Erasmus+ ProlLernen? project, is not about
adopting a top-down approach and imparting tips and
prescribed methods for improving educational practice,
or making it more effective or more efficient; rather, it is
about collective learning, searching for, testing, discuss-
ing and reflecting on best practice in practical situations.
The guiding principle is not categories such as right/
wrong, which often impede the creative exploration of the
world and the things in it. Instead the focus is on purpose-
ful observation, listening and empathising with regard to
the processes of learning (and situations where such pro-
cesses are not taking place), in order to understand them
in new or different ways and to reflect on what conclu-
sions they enable us to draw with regard to educational
practice in the future. Collective readings of vignettes,
looking at discussion or scenarios, enable different takes
and interpretations to be gauged and deliberately kept
open through phenomenological epoché and reduction.

2 The ProLernen - Professionalisation of educators and pedagogical leaders
through learning research with vignettes (German title: Professionalisierung von
Padagog*innen und padagogischen Fiihrungskréften durch Lernforschung mit
Vignetten) project is funded by the Erasmus+ programme through grant number
2020-1-AT01-KA203-077981, and runs from 01.11.2020 to 30.11.2022.
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EIZATQIMH

Teooepa Bripata mpog TNV matdaywylkn enayyeApatonoinon

/ IIoAY Oa 1j0eda v kabiow va
uelethow mpayuaTikd, Ko va pdbw

véa mpayuata. Movo mov oty Bewpia
uoiélovy OAa moAd 1o anAd, ané 6,
71 oTHY kabnuepwoTnTa, OTAY el
UEOQ OTO TTPRYUATA KL TIPETTEL VX
TRIPVELS ATTOPHROELG.

CHIA\' A

Nopiw 071 eivau kadd
V& ATTOOTAOLOTIOLEITAL
Kaveis Aiyo amd to iSia

T PEPOVOTH KOL VX T

TopaTypel pe pio véa
UaTId.

— ()

Teooepa BUaTa mpog TNV emayyeAparomnoinon tng natdaywytkng 6pdong

KaBobriynan otnv epyacia pe patvopevoloyilkég BIVIETES Kal TIC «avayvwoeLg»/avarioeLs Toug

H madbaywylkni epyacia exet peydho ebvpocg. Ta media tng
Bpiokovtat oto oyoAelo, oe mpPOOYOAIKA (Oplbuata, otnv
ouvvodela, @povtida, uTOOTAPLEN AvBPWTWY BLAPOPETIKWY
NALKLWY pe OLaQOPETIKEG TPOOdOKIEG Kal avdykeg, otnv
KOLVWVIKA epyacta, TNV epyacia Pe vEOUC Kal 0TOV TMOALTIONO,
otnv  opydavwon kat  Staxelplon avBpwmivou  duvautkoo.
Emopévwe, dev umdpyel pla eviaia exmadeutikh dmoyn yia
TO TWC Pnopel va emitevybel Pla yevikn enayyeApatonoinon
NG matdaywylkng mpakTikng, Kabwe eivat peyain n motkiAia
TWV ToPEWV 6pdonc aAAd Kat Twy avBpwWTWYV Tou eUTAEKoVTAL
dueca 1 €Uyeca oe authv TNV TAOAYWYLKA TPAKTIKA.
ErumAéov, dAeg oL matdaywyikes mapeppAaoelg evexouv ekeivo
10 OiAnupa, To omoio ot Bewpntikol cvotnudtwy Niklas
Luhmann kat Karl Eberhard Schorr (1982) yapaktiploav wg
«TEXVOAOYIKO €AAELuPar: oTnv atdaywylkn mpdén Aeimel pia
YPAPUIKA, altlwdng oxéon altiag Kal alTiaron, WoTe va pnv
pTopolpe pe aopdAeta va yvwpiZovpe TLKal Twe epapuoetat
anoé autolG/éc OTOUG/OTIC omolouc/eg ameuBuvetal KdaBe
©opd auth n dpdon. Tautdypova, auTh elval kat n opopeLd Tou
natdbaywytkol €pyou: 600 dev Umopolue TOTE va €xoupe pia

Eloaywyn

aTiwdn BeBatdtnta yla tnv 6pdon pag kat Tnv emtuxia Tou
€pyou pag, - dedopévou 6Tt n dtdaokahia, n pdénon, n aywyn, n
ouvodela, n ppovTida n n umootApLEn dev anoteAoLY Unxavika
kabodnyoLpeveg dladikaciec - T600 KlvobuaoTe 0To TAALCLO
€VOC dNPLOUPYLKOD «evdLAPECOU» XWPOL, OTWG elval Katd Tov
Martin Buber o xwpog cuvdvinong petagd tou Eyw kat Tou Ecl
(TpBA. 2002: 12). Topewva pe Tov Jiirgen Schiedeck, dw givat
nou eppaviletal tooo 1o PLOKO 600 OPWE Kal n avtapoLfn
oe kdBe oxéon (mpBA. 2000: 70). Pioko kal avtapolBh, enetdn
TEAKA OTO XWPO TWV duvATOTATWY PETAED TWV avBpwIwy,
TWV TPAYPATWY Kal Tou KOopou, yla kdBe emttuyia mdvra
enaneAeltatl pia amotuyia ahAd kat oe kabe amotuyla pmopet
va «kpupetal pia emtuyia (mpBA. Peterlini 2016).

«XTnVv oldackahia aphvoupe TNy emTuxia TN OKAC Mag
npagng oe eva xeplar: €10l meplypdget o Bernhard Walden-
fels (2009: 32) Tnv evOEXOUEVIKOTNTA TWY ATOTEAEOUATWY
e madaywykne dpdong. H duvapikn NG madaywylkne
TéXVNC Bploketal otn Bewpnon tov matdaywykol yiyveobat
w¢ plac dpdong oto Xwpo autd mou opicapge w¢ Xwpo Tou
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EIZATQIMH

Teooepa Brpata mpog TNV matdaywyikn enayyeApatonoinon

«gvOLAPeooL»: PTopel emoPevwe avtn n 6pdon, poAovoTt eivat
deopevpévn oe lepapyiec kat bopec e€ovolag, va eumhakel e
Tov dAAo, va emlpepel TV aAAnAemidpaon kat va eykabidploet
TNV oxéon PeTagh OLdaokOVIWV/ouowy Kal OLdacKopevwYy,
nadbaywywy kat madaywyolPevwy, KatapTL{OVIWV/ovowy
Kal kataptilopevwy. TOTE Povo, UToPEL va ETULOTPEWEL 08 Pag
Kal KATL «amo Ta eva xepla» ota onoto aprioaue Tnv emtuyia
¢ 6pdone pag, étav dnhadn katavooLpe TNV maldaywykn
epyaoia pe TéToLo TPOTO, WOoTe oL dL1dAoKovTeC/0V0eC va gival
Tavtoypova kat dibaokdpevol/ec (TpBA. Meyer- Drawe 1987).

H matdaywyikn enayyelpatomnoinon — 6Twe yivetal avtiAnmTi
o€ autov Tov 06nyo — mepthapBavel kat ¢nTApata avamntueng
NG OXOAIKAG povadag Kat Twv maldaywylkwy OpudaTwy
yevikotepa kat Baciletat oe pia aviiAnyn ya tn pddnon,
otnv omola 6AoL oL ouvppeTEXOvVIEC/ovoeg  elval dlapkwe
npobugol  va «avoi&ouv» TN ouvnBlopévn kal (Bewpntikd)
autovonTn OMTIKA Touc oOe VveEeg eumelpieg. Ta ouvhdn
«ldaviké» povtéAa enayyehyatonoinong (mpBA. Cramer et al.
2020: 137K.K.) eKKWVOOV TeAelwS autovonta amd 1o OKEMTIKO
OTL oL eldikol TNG matdaywylkne mpagne xapaktnpidovtal anod
pla otdon ouvexolG autoBeAtiwong, oTOXomMPoonAwong Kat
BeBaldTnTag yla tn 6pdocn Toug, EVW TAVTOXPOVA QVaTTUOOOLV
TLC ETAYYEAPATIKES TOUC 6EELOTNTEC KAL YVWOELC Kal Bplokouy
ypAyopa Kat pe olyoupld TIc KatdAAnAec 6pdoelc yla kabe
Kataotaon. H @awopevoloylkn TPOOEyyLON dlagepeL amo
auth v avTiAnyn, kaBwg mpoTdooel pla 0Tdon avolkToTnTag
QmeVavTL 0TO alPvLdlaoTIKO Kat To un avagevopevo, To omolo
pmopel va pag evoxAnoel, aAAd mapdAAnAa pmopel kat va pag

EUTVELOEL.

To Eivat kat to ®aiveobatr - H
datvopevoloyia tov Husserl

H amopdkpuvon amo Ti¢ BERalec amo@Avoelg yla Tov
KOOPUO Kal n PeTatomion oTov TPOMO UE TOvV oTolo
BLWVOULPE Ta TPAYHATA, ATAV N ATOPACLOTIKN OTPOYN
pe tnv omoia o Edmund Husserl tov 206 atwva npbe oe
pNEN Pe Ta Kuplapya EMOTNPOVIKA PELHATA TOL KalPOU
Tou Kal (bpuoe TNV datvopevoloyia. Katd ocuvémela, n
TALOAYWYLKY  GALVOUEVOAOYLKI) TIPOCEYYLON ETUOLWKEL
pla «avolkTA» otdon amévavit oTo MW eppavieTal to
nadaywytko ylyveobar kat TL pmopetl va ovvayBel we
6ibaypa amo avtod yia tn eAAovVTIKA atdaywyLkn 6pdon.
MpOKeLTAL TIEPLOCOTEPO YL Evav «TPOTIO OKEWYNCH(TIPRA.
Lippitz 1984: 5) mapd yta éva véo MEPLEXOUEVO YVWOEWY

* F
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N pla ouykekplpévn pebBodo. Yto mapddelyya Tng
pdénong: To epwInua TUL elval mpayuatikd n pdenon,
poldZel ek TPWTING OYewe KowoTtomo Qotoco Oev
uTiapxouv EekdBapec amavinoel w¢ TPOC auth TNV
epwtnon. OL EMOTNPOVIKEC TPOOTABELEC OTPEPOVTAL
Katd mpotepaldTnTa 0To  (AvaAdywe TG KateuBuvong
BLOAKTIKO, KOWVWVIKO, dlayvwoTIKO-BepameuTikd) epwtnua,
nwe pmopel va euvonBei, va kaBodnynbel, va agloAoynbet
N paenon, molov poho mailouv o€ ALTAV oL aleBrnoelg
N ol VEUPIKEC oLVAWELS (yla Tov dlaxwplopo Bdoel
AKOUOTIKWY, OTITIKWY, YVWOolaKWY TUMWY padnong) kat
TEANOC Mwe Pmopel va petpnbel to amokaholbpevo Out-
put (amotéAeopa) NG pddnong. OUTE oL VELPOETILOTAUES
WOTO00 PTOPODV va Tapdcyouv pia acealn egnynon, yia
TO TWG dladpapatiZetal n padnon, mwe yivetal kat KAt
dyvwoTo Ea@vika yivetal olkelo, KATL OV TPV dev TO
pmopoloape, Twpa To Urmopovpe. Ma to Tt elvat n padnon
dev bivel obTe n dawvopevoloyia pia acpai andvtnon, f
KaAOTepa: dev pdyvel kav va tnv Bpetl. H @avouevoloyLkn
dlepelvnon dev oTpepeTal 0To TL elvat Ta mpdypata, aliad
0TO0 WG ep@avioval oTig avBpwLveG aloBnoelg kat -
pEow Twv alobrnoewy, Tne eumelpiac, g karavonong,
NG avTiAnyng Kat tTng yvwong — otn ouveidnon. Lopgpwva
pe tnv Kate Meyer-Drawe oe pia avagopd otov Walter
Benjamin eivat pépog tnNG dloppubuiac tng uadnong n
aduvapia va tnv cuAAdpet kaveig (mpBA. Meyer-Drawe
2003: 509). Katd tn otlyun Tng ouveldntonoinong - pe
0,TL Ba opiCape we pla otyylata avtidpaon ‘A xa" - mwe
pdBape kdti, dev yivetat mAEov avTIAnmTIA n pasdnon
kaBautn: «Twpa umopw va mepnatw. Aev pabaivw mAEov
va mepratw» (Benjamin 1980: 267).

Eloaywyn



Ytnv  @awvopevohoylkn avtingn, n  madaywyikn dpdon
anotelel pla BlwPaTiKA, acuveyn TMPAkTkn. Ta va tnv
avaoToyactolpe wW¢ TPOG TNV duvaplkh TN yla TNV
enayyeApatonoinon, opeihovpe va bivoupe Eupacn oe ekelveg
TIC eVOYANTIKEG, QLOVIOLAOTIKEG KAl TPOKANTIKEG TTUXEG
NG aodntnplakic avtiAnyng kat epmetptac (mpPA. Agostini
2020: 15k.k.). H pdBnon kat n madbaywytkn dpdon yivovtal
avTiAnmree wg aAAnAevdeta kat ahAnAooyetiopeva yeyovota
(mpBA. Waldenfels 2002). Me Ttn oTpo®A TNG TPOCOXAC HAG
0e auTd Ta yeyovota, evBapplveTtal yla Ta umokeipeva Tng
natdaywytkng dpdong pia otdon mou elval kovtd «oTnv TAeupd
NG pdbnong», «oe avtibeon pe tn 0TAON TOL elval KovTd oTnV
nmAevpd tne ddaokaAiag kal mou elval n ™o ouvnBlopEvn,
KaBwe ouvogeTal pe TIg OL6aKTIKEG TapeuBdacels» (Schratz
2020: 135). Xkomog pag dev eivat my. va alhdgoupe TN
OLUTIEPLPOPA TWV PABNTWV/TPLWV ) TWV EKTALOEVTIKWY ) va
emAbooue Kdmoto TpOBANua, aAAd To va amokTAcoULKE gvav
Slevpupévo Tpomo Bewpnone Tou TatdaywylkoL yiyveoBat kat
TWV CUPPETEXOVTWY/0UOWY OE AUTO.

H patid pag Aowmov avoilyel akopa Kat yla TIC Qpavopevika
duobldkplteg  oTlypéC NG  pabnolakig  Olepyaciag, ot
omoie¢ pag ayyidovv kat pag emnpedlouvv — wW¢ OVIA TOU
avTihapBavopaocte. AuTo onpaivel OTL ouyKeKpLUEva yeyovota
TPOCEAKDOLY TNV TPOCOYXN HAC Kal KATd KATolov TPOTMO Hag
payvntidouv. Autd Ta yeyovota eival mou amodidovral ypantd
oe Bwiéteg (mpBA. Schratz et al. 2012; Baur/Peterlini 2016).
OC ouPTUKVWPEVEG a@ENyNoeL;, TEPLYPAGOLY OTLYHEC TNG
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dlepyaotac pdBnone mou pmopel va elvat evoxAnTikeg, va
TIPOKAAECOLY €PWTAKATA, Va LTIOdNAWVOLY amoTuyia A akopa
Kal pia moAo dlaitepn emtuyia. TETOlEG OTIYPES UMopel va
poladouy acnuavteg Kal mapoAa avtd va onpaivouv KATL N
AMOKAAUYN QUTWY TWV CNPActwy AoLmov emyetpeital yeow Tne
«Qvayvwong»/avaluong Twv BVIETWY, Kal akplBwe Peow avtnc
NG «avdyvwong»/avaluong TPOKUTTEL QUTA N ePELVNTIKA,
EQUNVEVLTIKY péBodoc. AuTr n epyacia Pe TIC BVIETEC Kal N
«avdyvwon»/avdAuon toug, n omola BplokeTal 0To €MiKEVTPO
LaG TPOCEYYLONG eTayyeAUatiopol mou mpoteivetal edw, dev
apopa tnv katnyoplomoinen, BeAtiotonoinon A emiAvon kanoLov
npoBARpatog, aAAd Tnv doknon TNG TPOCOXNG Hag, n omola
TapapEVeL avoLKTHA 0TNY acd@eLa Kat ata dlpopolpeva voRpaTa:
«0OL BIETeC TPoOKaAoOLY TNV Tpocoyh pag kat pag didaokouv
va AapBdvoupe utown pag Toug aAAoug, Ta Tpdypata Kat evav
KOOWO, 0 oolog cuvexwg avadbetalr (Agostini 2020: 37).

Autog o 06nyog mou avamtuyBnke oto TAaiolo  Tou
Mpoypdupatoc Erasmus+ «ProLernen»!, dev agopd Aowmov T
peTAdoon ouvTaywv Kat TeXvaoudTwy yla To TWe Propel n
nadaywykn dpdon va dlapoppwbel KaAOTEPQ, AMOdOTIKOTEPA
N amoteAeopatikoTepa, AAAG oTOXeLel OTnNV avalntnon,
otn 6oKLyr, oTn ou{ATnon oto mMAaiolo plag Kowng uaenonc
peoa ano mapadeiypata. H katevbuvtipla ypappr oev eival
Katnyopieg OMwG owoto/AdBog, oL omoleg ovyva epmodifouy
™ dnutloupylkh avalntnon Twv TpaypdTwy Kal Tou KOGUou,
aAAd n OTOXELPEVN TApaATPNON, akpoaon Kat evouvaiodnon
yla To mwe eppavidovral iy dev eppavidovtal ot dlepyacieg
pddnong otnv avtiAnyn pag, yla To mwe ylvovtal katavonTeg
pe Tov éva 1y Tov dANo Tpomo. KatevBuvtipla eniong ypappn
elval 6Aol ol mpoBAnuatiopol mov avantuoooupe otn Bdon
oowv Tpoavapepaye, TpoBAnpatiopol yla t HEANOVTIKA pag
natdaywyikn dpdon. e Koweg «avayvwoelg»/avarioelg Twv
Bietwy, dlepeuvwvtal kat dlatnpolvTal oKOTILUA «AVOLKTO(»
dlagopeTikol TPOTIOL «avayvwaong» Kal eppnvetag — 0To mvebua
NG PALVOPEVOAOYLKAG ETOXNE KAl AVayWyng.

1 To Mpoypapua «ProLernen - EmayyeAuatoroinon Matdaywywv Kat ZYoANKwWY
AlevBuvTwy HEcW ekTaldeVTIKAG Epeuvag pe BVIETES — umooTtnpileTat and 1o
Mpoypaypa Erasmus+ pe aptBpo evioxuong 2020-1-AT01-KA203-077981 kat e
dlapketa amd v 01.11.2020 we v 30.11.2022
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